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around	 the	globe.	Higher	education	 strategies,	programs,	 curricula,	 and	 research	activities	
include	 international	 and	 intercultural	 focus	 (Altbach,	 2004;	Huang,	2003;	Kim	&	Choi,	 2010;	
Knight,	 2004;	Mok,	 2007).	The	most	widely	accepted	definition—“Internationalization	at	 the	
national/sector/institutional	levels	is	the	process	of	integrating	an	international,	intercultural	or	
global	dimension	into	the	purpose,	functions	or	delivery	of	higher	education	at	the	institutional	
and	 national	 levels”—was	 proposed	 by	 Knight	 (2004,	 p.	 21) .	 According	 to	 Knight,	
internationalization	of	higher	education	occurs	at	home	and	abroad.	Faculty	members	participate	
in	the	abroad	 internationalization	through	faculty	mobility	across	national	borders	while	 in	at-
home	 internationalization,	 faculty	members	 are	 central	 actors	 in	 the	 governance	 of	 the	
institution,	 teaching	and	 learning	processes,	 and	research	activities.	The	 intersection	of	 the	
abroad	and	at-home	 internationalization	of	higher	education	 is	often	overlooked	 in	scholarly	











employed	and	 found	that	 the	 interview	participants	 integrated	 intercultural	and	 international	
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teaching,	 learning,	 research,	 and	 innovation	 across	 nations,	 societies,	 and	 cultures.	
Internationalization	seeks	 to	 integrate	 international,	 intercultural,	 and	global	dimensions	 into	
higher	 education	 through	 two	 streams	 namely	 at-home	 and	 abroad	 (Knight,	 2004).	
Internationalization	may	concentrate	on	the	learning	outcomes	and	benefits	for	the	society	(De	
Wit	&	Hunter,	2015).	The	 IHE	can	be	 inward-	and	outward-oriented	based	on	 the	spread	of	
innovations	 that	 involve	knowledge,	culture,	higher	education	models,	and	norms	 (Wu	&	Zha,	
2018).	Comprehensive	 internationalization,	 first	used	by	NAFSA:	Association	of	 International	
Educators,	attempts	to	capture	the	full	nature	of	the	internationalization	of	higher	education.
　　	Comprehensive	 internationalization	 is	a	commitment,	 confirmed	through	action,	 to	 infuse	
international	and	comparative	perspectives	throughout	the	teaching,	research,	and	service	
missions	of	higher	education.	It	shapes	institutional	ethos and values	and	touches	the	entire 
higher education enterprise.	 It	 is	essential	 that	 it	 is	embraced	by	 institutional	 leadership,	
governance,	 faculty,	 students,	 and	 all	 academic	 service	 and	 support	 units.	 It	 is	






















faculty	participants	 of	 the	Chinese	Cultural	Exchange	Program	 (CCEP)	 contributed	 to	 the	
internationalization	of	 their	home	campuses	through	their	 teaching	 (by	creating	new	courses,	
adjusting	teaching	styles),	research	(by	tapping	new	data	sources	for	research),	and	service	(by	
leading	international	programs	and	activities).	Although	their	individual	interests	may	align	with	




student	exchange	as	part	of	 their	 internationalization	efforts,	 it	 is	worthwhile	 to	note	how	
internationalized	 faculties	 influence	 the	 curriculum	and	accordingly	may	have	 long-lasting	
positive	 impacts	on	 the	 teaching	and	 learning	process	at	 their	home	colleges	 (Brewer,	2010).	
Faculty	mobility	across	national	borders	raises	important	questions	about	culture	and	teaching	









how	 former	participants	 of	 a	 one-year	 international	 faculty	mobility	 program	view	 their	
international	experience	in	subsequent	professional	pathways	and	in	their	understanding	of	and	
connectedness	with	 the	 host	 country	 and	wider	world.	The	 study	was	 guided	 by	 two	
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2019.	The	case	 study	presented	 in	 this	paper	 is	 a	prominent	 international	 faculty	mobility	
program	between	Japan	and	 the	US.	The	program	 is	one	of	 the	 first	US-Japan	educational	











program’s	 administrative	 office.	 Eight	 participants,	 three	 females	 and	 five	males,	were	
interviewed	 for	 the	study.	Two	were	Japan	specialists,	one	was	an	Asian	specialist,	 and	 the	
remaining	 four	were	non-specialists	with	no	research	background	related	 to	 Japan	or	Asia.	
These	participants	were	part	of	the	faculty	mobility	program	conducted	between	the	1980s	and	
the	2010s.	Semi-structured	 interviews	were	conducted	 in	English	by	 following	an	 interview	
guide.	The	 interview	 guide	 consisted	 of	 questions	 directed	 toward	 understanding	 the	
participants’	international	experiences	during	the	faculty	mobility	program	and	how	it	informed	
and	influenced	subsequent	professional	experiences	at	their	home	institution.	In	particular,	the	
questions	 focused	on	how	 their	practices	 and	motivations	may	be	 related	 to	 institutional	
internationalization.	
　Interviews	were	audio-recorded	for	accuracy	and	lasted	between	60	to	90	minutes.	Recordings	
were	 transcribed.	Thematic	analysis	 (Braun	&	Clarke,	2006)	was	used	 in	 the	multi-step	data	
analysis.	First,	 development	 resulting	 from	 faculty	mobility	was	 identified.	Then,	 semantic	
relations	between	Japan,	Asia,	and	the	world	were	identified.	Finally,	professional	outcomes	were	




as	a	 faculty	member	at	 the	host	 institution	and	academic	 society	at	 large	as	well	 as	 their	





the	core	of	 their	development	 is	 the	deepening	of	 intercultural	and	global	competencies	 that	
encourages	participants	to	seek	more	knowledge	and	connectivity	with	the	world	outside	of	the	
US	and	reflect	upon	their	role	globally.	The	study	found	that	the	international	faculty	mobility	






abroad	potentially	 contributes	 to	 at-home	 internationalization	 subsequently.	The	 findings	









　By	 large,	participants	 felt	more	engaged	with	 internationalization	 in	their	home	 institutions	
due	 to	 their	 faculty	mobility	experience.	For	 instance,	although	they	were	not	requested	 to	
integrate	 international	dimensions	 into	 their	 teaching,	 they	 took	 the	 initiative	 to	create	new	
courses	and	 integrate	content	 into	existing	courses	 in	hopes	of	exposing	students	 to	diverse	
understandings	 of	 the	 subject	matter	 through	 international	 comparison.	Additionally,	 their	
institutions	and	colleagues	often	turned	to	participants	 to	 lead	study	abroad	programs	and	to	
hold	directorship	 roles	 in	 international	 education	 offices.	Meanwhile,	 some	non-specialist	
participants	 expanded	 their	 research	 agendas	 to	 include	 Japan-related	 trajectories	 and	
international	collaboration	with	Japanese	researchers.	However,	some	participants	felt	that	their	
institutions	 did	 not	 recognize	 the	 importance	 of	 their	 research	 and	 subsequent	
internationalization.	This	may	be	due	 to	 the	nature	of	 their	home	 institutions.	Liberal	 arts	
colleges	 tend	 to	 prioritize	 teaching	 and	 service	 in	 order	 to	 provide	 student-centered	
undergraduate	education	and	hence	 their	 research	might	not	have	been	recognized	 for	 its	
contribution	to	 internationalization.	While	their	efforts	to	 internationalize	 their	home	campuses	
were	often	welcomed	with	open	arms,	 some	participants	 faced	barriers	due	 to	 institutional	
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resistance	and	power	structures,	particularly	when	engaging	with	systematic	change	to	create	
new	on-campus	programs	and	study	abroad	programs.		





program’s	 intended	outcomes	are	 fulfilled.	Moreover,	 there	 is	an	explicit	connection	between	
their	 international	experience	and	increased	connection	to	Japan,	Asia,	and	the	wider	world	in	
their	subsequent	professional	pathways.	Certainly,	their	practices	and	actions	inside	and	outside	
the	classroom	demonstrate	this.	 In	 the	classroom,	students’	awareness	and	knowledge	of	 the	
world	outside	of	 the	US,	especially	Japan	and	Asia	 increase.	Moreover,	participants	encourage	
students	 to	actively	engage	 themselves	 in	understanding	 their	 role	 in	 the	world,	how	their	
perspectives	influence	their	understanding	of	other	countries	and	cultures,	and	to	challenge	their	
assumptions	 and	 biases.	 Additionally,	 participants	 look	 for	 opportunities	 to	 increase	
understanding	of	 the	world	not	only	through	advocating	study	abroad	program	access	 for	all	
students	but	also	 through	planning	and	delivering	on-campus	programs	through	which	 they	
share	 their	experiences	about	 Japan.	Lastly,	participants	 seek	 to	promote	knowledge	about	




　It	 is	 important	to	note	that	the	culture	of	 the	 liberal	arts	colleges	may	have	 influenced	the	








other	 institutional	settings.	Thus,	 further	research	 is	needed	to	understand	how	 international	
faculty	mobility	experience	may	contribute	 to	 internationalization	 in	different	 institutional	
settings.	In	particular,	when	examining	participants’	engagement	in	internationalization	practices	
post-mobility,	 there	 is	 a	 possibility	 that	 institutional	 culture	 influences	 the	directions	 of	
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internationalization.	For	 instance,	 the	 institutional	culture	of	small	 liberal	arts	colleges,	where	
faculty	often	plays	active	roles	throughout	the	 institution,	may	provide	more	opportunities	to	
successfully	promote	internationalization.	In	other	words,	an	institution’s	expectations	of	the	role	




　The	participants’	 personal	 outcomes	 of	 faculty	 international	mobility	 contribute	 to	 the	
comprehensive	 internationalization	of	 their	home	 institutions	 through	their	 teaching,	research,	
and	service.	Participants	shared	how	they	believe	that	 their	 influence	on	the	curriculum	may	
have	 long-lasting	positive	effects	on	 the	 teaching	and	 learning	process	of	 the	home	college	
(Brewer,	 2010).	However,	 systematic	 internationalization—such	as	promoting	 study	abroad	










and	desire	 to	 contribute	 and	 connect	 to	 the	 outside	world.	For	 liberal	 arts	 colleges	 that	
emphasize	the	student	learning	experience,	the	findings	are	particularly	salient	as	the	“abroad”	





Umakoshi	 (Eds.),	Asian universities: Historical	perspectives and contemporary challenges (pp.	13-32).	Baltimore,	
MD:	Johns	Hopkins	University	Press.
Asada,	S.	 (2019a).	The	 long	 term	 impacts	of	US	Faculty	Mobility	Experiences	 in	 Japan.	Bulletin of Center for 
Interdisciplinary Studies of Science and Culture Kyoritsu Women’s University & Kyoritsu Women’s Junior 
College,	26, 43-46.
Asada,	S.	 (2019b).	Study	abroad	and	knowledge	diplomacy:	 increasing	awareness	and	connectivity	 to	 the	host	
country,	host	region,	and	world.	Compare: A Journal of Comparative and International Education:	1-16:	Advance	
―	170	―
個人研究「The Role of Faculty in the Comprehensive Internationalization of Higher Education　-Perspectives from Japan and the US-」
online	publication.	doi:10.1080/03057925.2019.1660143
Asada,	S.	 (2020).	50 years of US study abroad students: Japan as the gateway to Asia and beyond.	United	Kingdom:	
Routledge.	doi:10.4324/9780429465963
Bao,	L.	(2009).	Faculty development and campus internationalization: A case study (Unpublished	doctoral	dissertation).
Bauder,	H.	(2020).	International	mobility	and	social	capital	in	the	academic	field.	Minerva,	58(3),	367-387.	doi:10.1007/
s11024-020-09401-w
Braun,	V.,	&	Clarke,	V.	(2006).	Using	thematic	analysis	in	psychology.	Qualitative Research in Psychology,	3(2),	77-101.	
doi:10.1191/1478088706qp063oa
Brewer,	E.	 (2010).	Leveraging	partnerships	to	 internationalize	 the	 liberal	arts	college:	Campus	 internationalization	





de	Wit,	H.,	&	Hunter,	F.	 (2015).	The	Future	of	 Internationalization	of	Higher	Education	 in	Europe.	 International 
Higher Education,	(83),	2-3.	doi:10.6017/ihe.2015.83.9073
Friesen,	R.	 (2013).	Faculty	Member	Engagement	 in	Canadian	University	Internationalization.	Journal of Studies in 
International Education, 17(3),	209-227.	doi:10.1177/1028315312451132
Ghazarian,	P.	G.,	&	Youhne,	M.	S.	(2015).	Exploring	Intercultural	Pedagogy:	Evidence	From	International	Faculty	in	
South	 Korean	 Higher	 Education . 	 Journal of Studies in International Education , 	 19(5) , 	 476–
490.	doi:10.1177/1028315315596580
Groves,	T.,	López,	E.	M.,	&	Carvalho,	T.	 (2018).	The	 impact	of	 international	mobility	as	experienced	by	Spanish	
academics.	European Journal of Higher Education, 8(1),	83-98.	doi:10.1080/21568235.2017.1388187
Huang,	F.	 (2003).	Policy	and	practice	of	the	internationalization	of	higher	education	in	China.	Journal of Studies in 
International Education, 7(3),	225-240.	doi:	10.1177/1028315303254430
Hudzik,	 J.	K.	 (2011)	Comprehensive internationalization: From concept to action.	 	Washington	DC:	NAFSA	
Association	of	International	Educators.
Hoffman,	D.	M.	 (2009).	Changing	Academic	Mobility	Patterns	and	International	Migration:	What	Will	Academic	
Mobility	Mean	in	the	21st	Century?	Journal of Studies in International Education, 13(3),	347-364.
Kim,	E.	Y.,	&	Choi,	S.	(2010).	Korea’s	internationalization	of	higher	education:	Process,	challenge	and	strategy.	In	D.	
Chapman,	W.	Cummings	&	G.	Postiglione	(Eds.),	Crossing borders in East Asian higher education (pp.	211-229).	
Hong	Kong:	Springer.
Knight,	 J.	 (2004).	 Internationalization	 remodeled:	Definition,	 approaches,	 and	 rationales.	 Journal of Studies in 
International Education,	8 (1),	5-31.
Luxon,	T.,	&	Peelo,	M.	(2009).	its	implications	for	curriculum	design	and	course	development	in	UK	higher	education.	
Innovations in Education and Teaching International, 46(1),	51-60.	doi:	10.1080/14703290802646172
Mok,	K.	H.	(2007).	Questing	for	internationalization	of	universities	in	Asia:	Critical	reflections.	Journal of Studies in 
International Education,	11(3-4),	433-454.	doi:10.1177/1028315306291945
Netz,	N.,	&	Jaksztat,	S.	(2017).	Explaining	scientists’	plans	for	international	mobility	from	a	life	Course	Perspective.	
Research in Higher Education, 58(5),	497-519.	doi:10.1007/s11162-016-9438-7
Patrício,	M.	T.,	Santos,	P.,	Loureiro,	P.	M.,	&	Horta,	H.	 (2018).	Faculty-exchange	programs	promoting	change:	
Motivations,	 experiences,	 and	 influence	of	participants	 in	 the	Carnegie	Mellon	University-Portugal	Faculty	
Exchange	Program.	Tertiary Education and Management, 24(1),	1-18.






SRI	 (2005).	Arlington,	VA:	Outcome	Assessment	of	 the	Visiting	Fulbright	Scholar	Program.	Center	 for	Science,	
technology	and	economic	development.	Accessed	15	March	2015.	https://files.eric.ed.gov/fulltext/ED495810.pdf
Stohl,	M.	(2007).	We	have	met	the	enemy	and	he	is	us:	The	role	of	the	faculty	in	the	internationalization	of	higher	
education	in	the	coming	decade.	Journal of Studies in International Education, 11(3-4),	359-372.
Teichler,	U.	 (2017).	 Internationally	mobile	academics:	Concept	and	findings	 in	Europe.	European Journal of Higher 
Education, 7(1),	15-28.
Wu,	H.,	&	Zha,	Q.	 (2018).	A	 new	 typology	 for	 analyzing	 the	 direction	 of	movement	 in	 higher	 education	
internationalization.	Journal of Studies in International Education,	22(3),	259–277.	doi:10.1177/1028315318762582
